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Abstract 22 
Social identity has been found to play a salient role in regulating teammate behavior among 23 
youth participating in a range of sports (Bruner, Boardley, & Côté, 2014). This study aimed to 24 
better understand social identity by examining how it may influence intrateam moral behavior 25 
specifically in competitive youth ice hockey.  Thirty-six male and female competitive youth ice 26 
hockey players from nine teams participated in narrative interviews. Using a thematic narrative 27 
analysis, three distinct narratives were identified: (1) family-oriented team narrative, (2) 28 
performance-oriented team narrative, and (3) dominance-oriented team narrative. Within each of 29 
the narratives, a reciprocal relationship between social identity and intrateam moral behavior was 30 
reported such that young athletes’ social identities developed through team membership may 31 
influence and be influenced by their moral behavior toward teammates. Collectively, the results 32 
extend previous research by providing an in-depth qualitative understanding of social identity 33 
and intrateam moral behavior in youth sport.    34 
Keywords:  group dynamics, prosocial behavior, antisocial behavior, team sport 35 
36 
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Understanding Social Identity and Moral Behavior in Competitive Youth Ice Hockey: A 37 
Narrative Perspective 38 
During adolescence, there is an increased need for interaction with peers as adolescents 39 
struggle to form their personal identity, and their social realm expands beyond the family to peer 40 
groups (Wagner, 1996). Sport teams provide a salient context for youth to establish their 41 
identities. Youth are drawn to sport teams as the environment provides opportunities for 42 
interpersonal interaction and the fulfillment of a psychological need for belonging (Allen, 2003; 43 
Baumeister & Leary, 1995). Participation rates in youth sport – particularly in team settings 44 
(Canadian Fitness and Lifestyle Research Institute, 2009; United States Census Bureau, 2012) – 45 
as well as previous research (e.g., Bruner, Eys, Wilson & Côté, 2014; Holt, Black, Tammimen, 46 
Fox, & Mandigo, 2008; Smith, 2007), highlight the potential importance of sport to the personal 47 
and social development of youth.    48 
An important component of an adolescents’ self-concept is the identities they form 49 
through their membership in groups, often referred to as their social identities. Social identity has 50 
been defined as “that part of an individual’s self-concept which derives from his/her knowledge 51 
of his/her membership of a social group (or groups) together with the value and emotional 52 
significance attached to that membership” (Tajfel, 1981, p. 255). Social Identity Theory (SIT; 53 
Tafjel & Turner, 1979) explains the mechanisms through which people align with being a 54 
member of particular social groups (e.g., high school football team) as well as the personal and 55 
collective outcomes that derive from identification with social groups (e.g., performance; Bruner, 56 
Dunlop & Beauchamp, 2014). A key facet of SIT is that people define and evaluate themselves 57 
in terms of the social groups to which they perceive they belong (Hogg & Abrams, 2001).   58 
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Early experimental research conducted by Tajfel and colleagues (1971) revealed that 59 
group membership, even on the basis of trivial criteria (e.g., coin flip), can substantially shape 60 
patterns of individual behavior toward others. More specifically, participants randomized to 61 
groups based upon arbitrary criteria (referred to as minimal group paradigm) tended to rate 62 
members of their own group (ingroup) more favorably than members of other groups (outgroup) 63 
and demonstrated behavioral bias toward ingroup members (Tafel, Billing, Bundy, & Flament, 64 
1971). Laboratory and field research over the past 40 years support Tajfel and Turner’s early 65 
work (e.g., Nezlek & Smith, 2005) and suggest that group identification has important 66 
consequences for social identity and moral behavior (Hornsey, 2008). Researchers in 67 
organizational and social psychology have examined social identity and moral behavior in a 68 
number of contexts including business (e.g., non-profit organizations, Tidwell, 2005), political 69 
sectarian violence (e.g., youth aggressive and delinquent behaviors, Merrilees, Goeke-Morey 70 
Cairns, Taylor, Shirlow, Cummings, 2013), and gang violence (e.g., Goldman, Giles, Hogg, 71 
2014).  As an organizational example, Tidwell (2005) found that volunteers who identified more 72 
strongly with their non-profit organization (i.e., increased social identity) reported more frequent 73 
prosocial behaviors. Given the apparent importance of social identity for moral behavior in non-74 
sport contexts, and the prominence of moral behavior in sport (e.g., Shields, Bredemeier, Lavoi, 75 
& Power, 2007), research is needed that aids our understanding of the effects of social identity 76 
on moral behavior in sport.     77 
Moral behavior in sport can be defined as a broad range of intentional acts that can result 78 
in positive or negative consequences for others (Kavussanu & Boardley, 2012). Moral behavior 79 
is frequently subdivided into prosocial and antisocial behaviors, with the former defined as 80 
voluntary acts intended to help or benefit another individual or group of individuals (Eisenberg 81 
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& Fabes, 1998), and the latter as voluntary acts intended to harm or disadvantage another 82 
individual or group of individuals (Sage, Kavussanu, & Duda, 2006). Clearly, both of these 83 
behavior types have relevance to youth moral development. Importantly, individuals who 84 
identify strongly with their group have been found to behave more positively with group 85 
members than non-group members (Nezlek & Smith, 2005) and display more prosocial behavior 86 
toward group members and antisocial behavior toward outgroup members (Hornstein, 1976).  87 
However, sport-specific work on social identity has been quite limited to date, with only two 88 
studies investigating the relationship between social identity and sport team performance 89 
(Murrell & Gaertner, 1992; Zucchermaglio, 2005), and just two studying the association between 90 
social identity and moral behavior (Bruner, Boardley, Allan, Root, Buckham, Forrest & Côté., 91 
2016; Bruner, Boardley, & Côté, 2014). 92 
Bruner and colleagues (2014) investigated the relationship between social identity and 93 
moral behavior in youth sport.  This initial work prospectively examined how social identity was 94 
related to prosocial and antisocial behaviors toward teammates and opponents in 329 high school 95 
athletes from 26 teams in a range of sports. The effects of three dimensions of social identity on 96 
moral behaviors were examined through structural equation modeling, including: (a) ingroup ties 97 
– perceptions of similarity, bonding, and belongingess with the group; (b) cognitive centrality – 98 
the importance of being a group member; and (c) ingroup affect – positive feelings associated 99 
with group membership (Cameron, 2004). However, the cognitive centrality dimension was 100 
excluded from the analysis due to poor reliability. Overall, results indicated that adolescents who 101 
held greater perceptions of ingroup affect at the beginning of the season reported engaging in 102 
more prosocial behaviors toward teammates at the end of the season (Bruner, Boardley et al., 103 
2014). In addition, perceptions of ingroup ties at the beginning of the season were associated 104 
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with increased frequency of prosocial behavior toward teammates and decreased antisocial 105 
behavior towards teammates (mediated by changes in cohesion) (Bruner, Boardley et al., 2014). 106 
These findings highlight the potentially salient impact that social identity may have on moral 107 
behavior in youth sport settings particularly in terms of regulating moral behavior toward team 108 
members (i.e., intrateam behavior). 109 
In addition to this initial quantitative research, a recent qualitative study has examined 110 
social identity and moral behavior in youth-sport participants using stimulated recall interviews 111 
(Bruner et al., 2016). Amongst other findings, this study identified possible reciprocal 112 
relationships between social identity and moral behavior in sport. However, to further understand 113 
the interrelations between social identity and moral behavior in sport, additional research using 114 
alternative qualitative approaches is needed. To this end, the current research employed a 115 
narrative enquiry approach.  Narrative inquiry can be described as a tradition of qualitative 116 
research that views participants as storytellers (Smith, 2010). More specifically, narrative inquiry 117 
uses the stories participants tell as the primary source of data, and is appropriate for determining 118 
meaning and aiding understanding of life experiences (Smith, 2010; Sparkes & Smith, 2014). As 119 
such, the overarching purpose of this study was to better understand the interactions between 120 
social identity and moral behavior through the stories of competitive youth ice hockey players. 121 
Narrative inquiry has been successfully utilized in sport to understand a broad range of 122 
topics including adolescent views of masculinity in sport (Naess, 2001), youth sport coaches’ 123 
learning situations (Lemyre, Trudel & Durand-Bush, 2007), and athletic identity after acquiring a 124 
physical disability (Perrier, Smith, Strachan & Latimer-Cheung, 2014).  A common technique to 125 
elicit participants’ stories is through interviewing. As such, through interviews, participants in 126 
the present study were actively encouraged to share not simply reports of events, but their 127 
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personal stories surrounding these events (Smith, 2010). Using a thematic narrative approach, 128 
this study aimed to address the following questions: First, what are the dominant narratives of 129 
social identity (ingroup ties, cognitive centrality, ingroup affect) constructed by youth ice hockey 130 
players? Second, how do narratives of social identity influence intrateam moral behaviors in the 131 
youth ice hockey context? Third and finally, provided that youth sport coaches are known to play 132 
an important role in athlete development (Camiré, Trudel, & Forneris, 2014), how (if at all) do 133 
youth ice hockey coaches contribute to the construction of their athletes’ social identity-moral 134 
behavior narratives? 135 
These questions were explored within the context of competitive youth ice hockey for 136 
two main reasons. To begin, ice hockey is a very popular youth sport in North America where 137 
the research took place; approximately 600,000 youth were registered for hockey in Canada at 138 
the time of data collection (Ontario Hockey Federation, 2013), with approximately 350, 000 139 
further youth participants registered with the USA National Hockey Organization (USA Hockey 140 
National, 2014). Furthermore, ice hockey is an interactive team sport that provides frequent 141 
situations that involve moral dilemmas with the potential to lead to both positive and negative 142 
behaviours (Shields, Bredemeier, Lavoi, & Power, 2007).  As such, this sport appeared to 143 
represent an ideal context in which to pursue the study aims. 144 
Method 145 
Theoretical Orientation and Methodology 146 
A social constructivist orientation guided the research investigating youth perceptions of 147 
social identity and moral behaviour. A relativist ontology and subjectivist epistemology was 148 
adopted conceiving that reality is socially constructed and multifaceted involving multiple 149 
subjective realities (Sparkes & Smith, 2014). In undertaking this approach, we acknowledged 150 
that the mind plays an important role in constructing reality through contextual meanings and 151 
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interpretations and that knowledge is co-created by the interaction of participant and researcher 152 
(Guba & Lincoln, 2005; Sparkes & Smith, 2014). Drawing on elements of narrative inquiry 153 
(Smith, 2010, Sparkes & Smith, 2014), we aimed to use the stories of the participants to increase 154 
our understanding of social identity and moral behaviour in competitive youth hockey.  155 
Participants  156 
The sample included 36 competitive youth ice hockey players from nine Northern 157 
Ontario teams.
 1
 Participants were purposively sampled to include four individuals from each 158 
team; each team member potentially having a unique perspective based on a particular 159 
characteristic relating to their team membership. Participants were identified by the following 160 
characteristics: team captain, verbal cheerleader, social captain and most aggressive player. Head 161 
coaches were asked to identify these four players in the team they coach using definitions for 162 
each characteristic. Team captains were defined as the team member who is the formal leader or 163 
team captain, verbal cheerleaders as the team member who encourages and cheers teammates on, 164 
social captains as the team member who organizes team and social events, and most aggressive 165 
players as the team member who is the most aggressive (e.g., playing a rough game, committing 166 
penalties) during competition. Athletes were identified in this way to maximize the variability of 167 
sport experiences and expressions of identities represented in the sample. None of the athletes 168 
identified by the coaches played a dual role; therefore, four athletes from each of nine teams 169 
provided a total sample of 36 participants. Twenty-four participants were male, and participants’ 170 
                                                     
 
1
The teams involved in this study were part of a large mixed-method project examining social identity and moral 
behavior in youth sport which also incorporates another recent qualitative study (i.e., Bruner et al., 2016). Although 
six of the nine teams recruited for the current study were also used for recruitment in the work of Bruner et al. 
(2016), no participants were common to both studies. 
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ages ranged from 11 to 17 years of age (M age = 12.4, SD =1.7). The teams these players 171 
represented participated at peewee (11-12 years of age; n =20), bantam (13-14 years of age; n 172 
=12) or midget (15-17 years of age; n =4) level.   173 
Data Collection 174 
Prior to the start of the current investigation, ethical consent from the university of the 175 
first author and the three participating hockey associations was obtained. In addition, all athletes, 176 
and parents of the athletes, provided written consent. Participants who were identified by their 177 
head coach as the team captain, verbal cheerleader, social captain and most aggressive player 178 
participated in narrative interviews near the end of the regular season. Narrative interviews used 179 
a semi-structured open-ended format, which is similar in style to an ordinary conversation with 180 
the interviewees doing most of the talking (Patton, 2002). This procedure allowed the 181 
interviewer to focus the topic of discussion but allowed the interviewees the freedom to answer 182 
openly without restrictions. The research team, which included the first author and five trained 183 
research assistants, conducted interviews individually and often simultaneously in sessions 184 
before or after practices. The five trained research assistants were fourth-year undergraduate 185 
students and a research coordinator. All were familiar with the interview guide and aims of the 186 
research. With expertise regarding social identity and moral behavior in youth sport contexts, the 187 
first and second authors oversaw the training of interviewers and data analysis process to ensure 188 
the constructs of interest were appropriately considered. Multiple interviewers were necessary as 189 
there were instances when two sets of athletes from two teams were interviewed simultaneously. 190 
Each narrative interview lasted between 15 and 35 minutes (M = 24.21 minutes) and took place 191 
at a mutually agreed upon time and location (e.g., after hockey practice at the ice hockey rink).  192 
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A three-section interview guide, as outlined by Mayan (2009), was created specifically 193 
for the current study. The first section of the interview guide contained opening questions that 194 
allowed the researchers to collect demographic information from the participant (e.g., how long 195 
have you been participating in competitive hockey?). To address our first and second research 196 
questions, the second section encompassed questions pertaining to the dimensions of social 197 
identity, including in-group ties (e.g., do you feel you have a lot in common with other members 198 
on this team?), cognitive centrality (e.g., how important is being part of this team to how you 199 
view yourself as a person?) and in-group affect (e.g., in general, describe the feelings and 200 
emotions that you associate with being a member of the team?), in addition to moral behavior 201 
(e.g., “How do team members normally treat each other in practice?”). Aligning with our third 202 
and final research question, the third section contained questions that asked participants about 203 
strategies their coaches and team members use to foster a sense of social identity, as well as 204 
strategies used to foster prosocial team member behavior and dissuade or deter antisocial team 205 
member behavior. Interested readers can contact the lead author if they would like a copy of the 206 
interview guide. 207 
The narrative interviews were audio recorded and transcribed verbatim. A research 208 
assistant verified each transcript by playing the audiotape of each interview in its entirety and 209 
following along with the transcript. This procedure helped to highlight and correct any errors in 210 
the initial transcription. Identifying and personal information were removed from the transcripts 211 
to ensure participant anonymity.  212 
Data Analysis 213 
A thematic narrative analysis was conducted to highlight key themes within the narratives 214 
expressed by participants (Reissman, 2008). Specifically, interview transcripts were analyzed to 215 
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identify the stories participants told about their respective teams to represent, convey or express 216 
their social identities and interactions with teammates. This analysis allowed us to identify 217 
narrative themes concerning what participants were saying about their social identities and moral 218 
behavior (e.g., Leiblich et al., 1998), thus allowing us to identify and understand participants' 219 
social identities and how these may influence their moral behavior towards teammates (Smith & 220 
Sparkes, 2012). As recommended, prior theory in this study, social identity theory (Tajfel, 1981) 221 
and social cognitive theory (SCT; Bandura, 1991; 1999) served as a resource for interpretation of 222 
the narratives (Riessman, 2008). Despite using theory for guidance in the interpretation of the 223 
narratives, a qualitative approach still allows for unanticipated phenomena to emerge and to be 224 
investigated during the interviews, that allows new themes and ideas to be generated from the 225 
analysis (Perrier et al., 2014). 226 
Highlighting and coding of the transcripts was done using Nvivo computer software, with 227 
complete responses to a question being coded to prevent potential loss of content that could have 228 
occurred if individual sentences had been coded (Hsieh & Shannon, 2005) and to ensure that 229 
stories told by participants in response to specific questions remained intact (Smith, 2015). 230 
Participant coding incorporates information on team number (i.e., Team #1-9), level of 231 
participation (i.e., Peewee = PW, Bantam = BTM, Midget = MGT), identifying characteristic 232 
(i.e., team captain = TC, verbal cheerleader = VC, social captain = SC and most aggressive 233 
player = MA), and participant number (e.g., Team #2, PW, TC, P3 = Team #2, Peewee level, 234 
Team Captain, Participant #3). When required, square brackets (i.e., [ ]) have been used to add 235 
additional words to clarify quotes.  236 
Quality of the Research  237 
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Consistent with constructivism, we developed a flexible list of criteria to be used as an 238 
evaluative tool for our research (Smith & Deemer, 2000; Sparkes & Smith, 2014). Building from 239 
the four criteria proposed by Lieblich and colleagues (1998) and utilized by Perrier and 240 
colleagues (2014) to evaluate narrative research (i.e., width, coherence, insightfulness, and 241 
parsimony), we have also added theoretical generalization and reflexivity to our list of evaluative 242 
criteria. 243 
To achieve width, or comprehensiveness of the evidence, numerous quotations were 244 
reported throughout the narratives to empower readers with the autonomy to evaluate the 245 
evidence and our interpretation (Lieblich et al., 1998). Alternatively, coherence encompassed the 246 
construction of a meaningful picture of participants’ lives. Similar to the work of Perrier and 247 
colleagues (2014), theory was incorporated into the interviews and analysis to provide a 248 
meaningful framework against which to understand the participant’s storied experiences. 249 
Insightfulness refers to greater comprehension and novel insight into both the narratives 250 
presented and the readers’ own lives (Lieblich et al. 1998). While previous studies have 251 
examined social identity and moral behavior in sport, this study is the first to explore youth 252 
perceptions of this relationship. Readers may also find that these narratives resonate with their 253 
own experiences (i.e., naturalistic generalization; Stake, 1982). Additionally, by exploring the 254 
relationship between theoretical concepts such as social identity and moral behavior in 255 
competitive youth ice hockey, the resulting narratives provide a coherent means for readers to 256 
understand the experiences of the participants and the related theory – thus contributing to 257 
parsimony. As a result, these findings may inform theoretical generalizations; that is, 258 
generalizations to theory that help us to explain an empirically derived association or relationship 259 
(see Sharp, 1998). 260 
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In addition to these criteria, the third author acted as a “critical friend” to ensure 261 
reflexivity was achieved throughout the research process. As recommended by Smith and 262 
Sparkes (2012), a critical friend encourages reflection and exploration of alternative 263 
interpretations of the data, which may also contribute to width. This process is useful as 264 
researchers can challenge and develop interpretations that enable the construction of a coherent 265 
and theoretically sound argument to defend the case (Smith & Deemer, 2000; Smith & Sparkes, 266 
2012). Finally, due to the presence of multiple interviewers (n = 6) and coders (n = 2) throughout 267 
the research process, comparisons of coding labels were made throughout the analysis. Aligning 268 
with our theoretical positioning and the assumptions underpinning narrative inquiry, we 269 
acknowledge that there is no singular, objective truth to be ‘discovered’ and accept differences in 270 
the judgments and power relations present among coders of varying status. However, to ensure a 271 
primary focus on our research questions and constructs of interests, these checks allowed the 272 
most experienced researchers to explore and understand the interpretations of the interviewers 273 
and coders relative to the aims of the study. 274 
Results 275 
The stories told by the athletes were developed into three key narratives: Family-oriented, 276 
performance-oriented, and dominance-oriented (see Table 1). Throughout the data analysis it 277 
was apparent that all four members of each team were in general agreement concerning the 278 
environment within their team, and as such consistently used similar terms to describe the social 279 
identity and moral behaviors of their team (see Riessman, 2008). Correspondingly, the narratives 280 
presented did not appear to be unique to individual athletes, but rather represented the 281 
environment and behavioural patterns present at the team level. 282 
Family-Oriented Narrative 283 
SOCIAL IDENTITY  14 
Participants on all three female teams (2 Peewee, 1 Bantam) and three of the six male 284 
teams (2 Peewee, 1 Bantam) expressed their experiences within a moral team environment 285 
characterized by frequent prosocial and infrequent antisocial behavior among teammates. A key 286 
focus was on supporting rather than criticizing team members by offering encouragement and 287 
constructive feedback. Evidence of this theme was illustrated by one female athlete: “You try not 288 
to put anybody down and try to bring them back up and give them confidence, just say ‘we’ll get 289 
it next time’. Like when they make a bad pass you don’t go off the ice and give them crap for 290 
that. You just say, ‘keep your eyes open and stuff and always look around’ ” (Team #5, FPW, 291 
VC, P20). As another example, a male athlete expressed, “We don’t bring anybody down 292 
because of a bad play. Everybody tries to keep up the other players, and keep them in the game, 293 
don’t let ’em go and put their heads down, keep it up”  (Team #8, MPW, MA, P30).  294 
Athletes articulated the importance of emotional control and regulation in preventing 295 
antisocial behavior towards teammates during competition, such as verbal abuse and criticism 296 
following a teammate’s mistake. For example, one athlete stated, “You get frustrated sometimes 297 
but you’re not going to yell at the guy and get mad at him and tell him” (Team #7, BTM, VC, 298 
P28).  Similar self-regulation of moral behavior was evident in another player’s comment: “[You 299 
get] fired up at your teammates because everyone does [make] mistakes. And just try and let it 300 
roll off your back” (Team #7, BTM, SC, P27).    301 
Strong perceptions of the three dimensions of social identity (i.e., ingroup ties, cognitive 302 
centrality, and ingroup affect) were evident within this narrative. Several athletes highlighted the 303 
central role of the team in representing their identities, indicating a high degree of cognitive 304 
centrality. As an example, a female athlete stated, “I think it’s really important [being on the 305 
team] ‘cause that’s how I say who I am” (Team #1, BTM, VC, P04). Two male teammates 306 
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described a similar sentiment, as demonstrated by the following quotes: “They [the team] are a 307 
part of me, we stand for each other” (Team #1, BTM, SC, P03) and “…you are an Ice Bolt, and 308 
that represents you.” (Team #1, BTM, TC, P01).  Players on male and female teams aligning 309 
with a family-oriented narrative expressed strong positive feelings toward their teams, as 310 
highlighted by one male participant: “I get that tingly feeling. It’s just like this big rush. I have a 311 
really great hockey team, great coaches, it’s just a great feeling all together” (Team #8, PW, 312 
VC, P32). A similar positive feeling was shared by a female participant who said, “Sometimes 313 
you get people at school that ask me ‘do you play hockey?’ And it’s like, ‘ya I do.’ It just makes 314 
me feel proud that I’m able to say I’m apart of [the] Peewee A Ice Bolts” (Team #2, FPW, MA, 315 
P06). This strong sense of ingroup affect was echoed by a male minor peewee athlete in saying, 316 
“I am really proud of being on this team” (Team #8, PW, MA, P30).  317 
Athletes on family-oriented teams also described strong ingroup ties (i.e., tight bonds and 318 
closeness of the team). Athletes on these teams felt strong ingroup ties were analogous to that of 319 
a tight knit family, and attributed these bonds to the frequent prosocial and infrequent antisocial 320 
intrateam behavior they perceived. This familial analogy was highlighted by a male athlete:“ I 321 
think of this [team] as a family…so if any of us are in trouble we will always take their side … 322 
we’re not going to go against them” (Team #7, BTM, VC, P28). Another example of this strong 323 
sense of family was expressed by a female peewee player who explained, “Because our team is 324 
like a family…we are really loud and cheer each other on and like congratulate each other when 325 
we do good shifts and stuff like that” (Team #2, PW, VC, P08).  The importance of displaying 326 
respect toward team members was grounded in a strong and shared sense of social identity, 327 
which was commonly identified by both female and male athletes.  328 
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For example, intolerance toward antisocial teammate behavior was explained as a 329 
function of strong ingroup ties. As highlighted by one female peewee athlete: 330 
We are very respectful to each other because we are like family. So it’s very rude if you 331 
disrespect them because they are just like your best friends, and it is disappointing if 332 
someone is disrespectful to you because it’s like pretty much your parents or your family 333 
or your cousins, brothers, or sisters are stabbing you in the back. So we are always 334 
respectful towards each other. (Team #2, PW, VC, P08). 335 
This strong sense of ingroup ties was further demonstrated by one athlete’s willingness to step up 336 
for any athlete on the team. He stated, “We’ll step up for each other if we see some other team 337 
trying to get us down we’ll like back them up. So we’re very unique, most of us will step in like ‘I 338 
don’t care who you are if you’re on my team I’ll step up for you and defend you’ ” (Team #5, 339 
PW, MA, P18).   340 
An inclusive atmosphere was clear among teams in the family-oriented narrative, as 341 
exemplified in the following quote: “In the dressing room some people sit beside the same 342 
person every time, so we have been moving around more so you are beside someone new every 343 
time. There are a couple of really shy girls on the team so we sit with them and just talk it up and 344 
see how their day was”  (Team #1, BTM, VC, P04). The inclusive environment appeared to 345 
foster ingroup ties and social cohesion, as well as dissuading antisocial behavior among 346 
teammates. For example, one athlete stated, “I find that our team really bonds together, 347 
everybody gets along with each other. So there is not one person that’s left out... and there is not 348 
rudeness or gossip in our team” (Team #3, PW, MA, P10). Family-oriented team athletes also 349 
described task cohesion in their respective team environments, as evidenced by the following 350 
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quote: “I think everybody is on the same page. Everyone is trying to do the right thing for the 351 
team” (Team #8, PW, MA, P30).  352 
The coach was consistently identified as a key character in the family-oriented team 353 
narrative. More specifically, athletes on family-oriented teams described their coaches as playing 354 
a critical role in building a strong team identity, promoting prosocial teammate behavior and 355 
deterring antisocial team behavior. Within the athletes’ storied experiences, coaches promoted an 356 
inclusive team atmosphere by encouraging interactions with different athletes on the team during 357 
practice (e.g., different partners for drills), and organizing team events (e.g., fundraisers, team 358 
dinners) off the ice in an effort to bring the team together. As one athlete explained, “We’ve had 359 
a couple of players especially this year who came from out of town and they are new on the team 360 
this year. My dad is one of the coaches so he says like just try and talk to her in the dressing 361 
room if a couple of girls on the team start talking to them…you would be surprised at how 362 
progressive they are like talking now” (Team #1, SC, P03). Team members also discussed 363 
inappropriate intrateam behavior as an important topic of team meetings, particularly with 364 
respect to coaches’ intolerance of antisocial behavior. One athlete recalled, “If he [the coach] 365 
catches you being mean or treating someone bad you can be sitting a game or period” (Team #5, 366 
PW, SC, P8).  Another athlete stated, “Well he [coach] says “we’re a team and to act like a 367 
team. You have to respect your team” (Team #3, PW, MA, P10). Notably, athletes on family-368 
oriented teams also described the important role of teammates in policing intrateam antisocial 369 
behavior.  370 
Performance-Oriented Narrative 371 
 For one team (male midget), the interpreted narrative appeared to be conflicted with 372 
respect to patterns of moral behavior among teammates, such that participants on this team 373 
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observed high levels of prosocial and antisocial behavior that was contingent upon the team’s 374 
performance or success. The four athletes on this team described a supportive and inclusive team 375 
environment in which team members engaged in frequent prosocial behavior with their peers. 376 
For example, one athlete said, “Everyone is well natured to each other on and off the ice…You’re 377 
a friend with everyone on the team no matter what, no matter where you are” (Team #4, MGT, 378 
VC, P16). Another athlete explained, “We always treat each other with respect and most of the 379 
time this year we’ve done that and if it’s not happening its being addressed by leaders on the 380 
team” (Team #4, MGT, TC, P13). 381 
In contrast, athletes on the performance-oriented team also described frequent antisocial 382 
behavior toward teammates. These behaviors often appeared to be a function of personal 383 
performance expectations that were not met. For example: “Some of the guys that expect a lot out 384 
of themselves and they don’t get that, sometimes start to point fingers at the people around 385 
them.” (Team #4, MGT, VC, P16). In other instances, the intrateam antisocial behavior appeared 386 
to be a function of team members’ ‘self-policing’ or criticizing a team member for not putting 387 
forth enough effort in practices or games. As one midget team member stated, “It’s frustrating 388 
because the people who do take it seriously and focus and it impedes them if someone else is 389 
slacking off, it frustrates other people for sure” (Team#4, MGT, TC, P13).  Issues with a 390 
perceived lack of effort or seriousness among team members and the resulting implications of 391 
these perceptions on intrateam behavior was certainly highlighted by the athletes: "It’s a piss-off 392 
when the guys coming down to shoot and he’s dogging it and you can tell. That’s not pleasant 393 
for the rest of the players, and it’s not fair because you’re - we’re trying to compete and we are 394 
trying to get better and we got guys doggin’ it, you know, it’s bad for us” (Team #4, MGT, SC, 395 
P15). Imbalance among team members with respect to performance expectations, motivation and 396 
SOCIAL IDENTITY  19 
seriousness appears to contribute to intrateam antisocial behavior in the performance-oriented 397 
team narrative. 398 
Within this narrative, there was some evidence of the three dimensions of social identity. 399 
One midget athlete recalled thinking about the team throughout the day, indicating cognitive 400 
centrality: “Besides school and family, it’s at the rink here with these guys so it’s a pretty big 401 
part of my life” (Team #4, MGT, VC, P16). Athletes also expressed positive ingroup affect, 402 
evidenced by a sense of pride and happiness when thinking about the team. For example, one 403 
athlete stated, “It makes me proud to wear a Trappers coat” (Team #4, MGT, VC, P16). Finally, 404 
players highlighted their closeness as a team (i.e., ingroup ties), as demonstrated by this athlete: 405 
“The whole winning together and losing together is a big aspect. Hockey is a team sport and win 406 
together and you lose together and that makes it ten times better than if you’re alone. These guys 407 
you’re with them all of the time and you get so tight that it makes it that much better when you 408 
win” (Team #4, MGT, SC, P15).  409 
While their perceptions of social identity were modest and not as strong as reported in the 410 
family-oriented teams, athletes in the performance-oriented team narrative described a relatively 411 
high degree of task and social cohesion within the stories they told: “We all work together. We 412 
have great leadership on our team. We are comfortable with each other. We all have a good 413 
time. No one feels left out. It’s a very combined group of good guys” (Team #4, MGT, VC, P16). 414 
These strong perceptions of cohesion appeared to foster a sense of comfort with all the players at 415 
the rink and beyond, as exemplified in this quote: “We are all super close we can have any kind 416 
of conversation we want, both in the dressing room and out of the dressing room, at tournaments 417 
and stuff like that. You can go into anyone’s room and not feel that you’re intruding at all” 418 
(Team #4, MGT, TC, P13). The friendships cultivated at the rink in the inclusive, cohesive 419 
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setting described by these athletes naturally developed and carried over to the world outside of 420 
hockey with little direction from adult figures (e.g., coaches). As one athlete explains, “No one 421 
tells us that outside of hockey we have to be friends or anything. It just happens that way. A lot of 422 
people we just grow naturally those bonds” (Team #4, MGT, TC, P13). Finally, players 423 
demonstrated an understanding of the importance of spending time together away from the rink 424 
as a means of strengthening ingroup ties and social cohesion. To demonstrate, one athlete stated, 425 
“[We] get together after a hockey game or on weekends when we don’t have games and just 426 
hang out and it helps, it gets [the] team bonding stronger” (Team #4, MGT, TC, P13).  427 
Finally, athletes on the performance-oriented team described a clear understanding of 428 
how intrateam behavior impacted social identity. Specifically, the athletes understood the 429 
detrimental influence of antisocial behavior toward teammates. As an example, one athlete 430 
described how antisocial behavior might impact ingroup affect by stating, “We’re not going to be 431 
a team that’ll pick on one kid and the one kid only, and make him feel like shit you know. We’re 432 
going to make sure everybody feels good about themselves and feels good about this team.” 433 
(Team #4, MGT, SC, P15). Interestingly, athletes in the performance-oriented team narrative did 434 
not discuss or demonstrate an awareness of how prosocial behavior impacted teammates social 435 
identity. 436 
Once again, the athletes on the performance-oriented team identified their coach as a key 437 
character in the narrative. By encouraging supportive comments toward team members, 438 
organizing team activities (e.g., a secret Santa game to exchange Christmas gifts, a trip to a large 439 
arcade), and ensuring everyone stayed together at team functions (e.g., sitting together rather 440 
than at separate tables during team dinners), the coach functioned to promote social identity, 441 
cohesion, and adaptive moral behavior. To exemplify the coaches’ role, one athlete explained 442 
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that “Coaches are always doing something, like on the bus, everybody is sitting together, 443 
everybody’s you know talking to each other, on road trips in the hotel everybody’s rooming with 444 
someone different” (Team #4, MGT, SC, P15). Another teammate discussed how the team 445 
activities organized by the coach influence the inclusive environment of the team, stating: “Team 446 
functions and including everyone in it and it’s not just a select few, it’s the entire team. Everyone 447 
does it together so it makes everyone feel welcome and part of the team” (Team #4, MGT, TC, 448 
P13). Thus, the efforts by the coach to promote cohesion and prosocial intrateam behavior 449 
appeared to have strengthened team identity. 450 
Other important characters in the performance-oriented team narrative included team 451 
leaders, who also functioned to promote an inclusive team environment. One participant captured 452 
the importance of team leaders when he said, “Just making sure everyone’s involved that’s the 453 
biggest thing. You can wear all the stuff that you want to look like a team but really to be a team, 454 
you need to act like a team and that starts from the guys that are in charge of the team….so they 455 
[teammates] look to the leaders on our team and we do the best that we can to make it a team 456 
environment.”(Team #4, MGT, VC, P16).  457 
Dominance-Oriented Narrative 458 
 Two male teams (one peewee, one bantam
2
) were interpreted to be within a dominance-459 
oriented team narrative that reflected a negative team environment. Prosocial behaviors toward 460 
teammates were infrequently referenced, while stories of intrateam antisocial behavior were 461 
regularly expressed and at times quite malicious. Athletes on these teams described frequent 462 
                                                     
 
2
The bantam boys team included one female player. She was only explicitly mentioned twice by the team captain 
during the interviews, and was not perceived to have any particular influence – positive or negative – on  the 
variables and relationships of interest in this study. 
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antisocial behavior towards teammates, physical and verbal in nature. Negative verbal comments 463 
were reported during competition, practice, and in the locker room. One bantam athlete 464 
highlighted constant antisocial verbal comments toward team members when he claimed, “We 465 
start yelling at each other, and giving each other crap about what they are doing wrong” (Team 466 
#6, BTM, SC, P23). Another athletes stated, “If we lose maybe it’s somebody’s fault. Usually 467 
there’s those couple of people who always get frustrated and they really yell at the other people” 468 
(Team #9, PW, MA, P34). Verbal comments were not only directed at players but also uttered 469 
behind the athlete’s backs, as evidenced in the following quote: “I know some guys aren’t really 470 
nice to each other so they’re saying nasty stuff behind their backs (Team #9, PW, MA, P34). 471 
 Lack of respect for team members and the team as a whole was evident throughout the 472 
dominance-oriented team narrative, as demonstrated by the physical and verbal antisocial 473 
behavior toward teammates. One player lamented, “We’ve had a couple of issues with players 474 
not getting along and injuring other players, trying to hit them hard in practice” (Team #6, 475 
BTM, VC, P24). This player was referring to a series of overt, physical antisocial behaviours 476 
towards teammates that occurred during a practice in which players intentionally tried to injure 477 
their teammates. The captain was identified as one of the players who hit and concussed a 478 
teammate; as a player in a position of leadership, this behavior may have had a profound 479 
influence on the presence of antisocial behaviors among the team. The captain may be using his 480 
position of power to assert dominance over his teammates, which may promote similar 481 
aggressive behavior among the team. In another instance, a player who deliberately injured a 482 
teammate was isolated from the team in an effort to display the unacceptability of his actions 483 
toward a team member. One athlete recalled, “Some of us didn’t talk to him for a while, some of 484 
us just tried to ignore him, but he apologized to the team and then we all got back together.” 485 
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(Team#6, BTM, VC, P24). The negative team environment prompted another player to leave the 486 
team midseason.  487 
 On another team, athletes described similar physical altercations and conflicts among 488 
teammates. According to one of these players, “There has actually been a couple of scraps on 489 
the ice in practice.” (Team #9, PW, P34). Another team member discussed the ongoing 490 
‘chirping’ and nitpicking toward teammates: “We just chirp each other all the time...doesn’t 491 
show much respect on the team” (Team #9, PW, SC, P35).  In addition to physical and verbal 492 
comments, cyber bullying was also identified. In the words of one athlete, “There's some people 493 
who, bully each other, like because they don't want to say it in person. They think they can get 494 
away with it...Just like messages, text messages" (Team #9, PW, MA, P34). Provided that 495 
bullying behavior is defined as repetitive, aggressive behavior characterized by an imbalance of 496 
power (Olweus, 1999), bullying tactics are reflective of the dominance narrative such that the 497 
bully is attempting to establish dominance over a fellow teammate.  Collectively, members of the 498 
two teams highlighted the lack of respect characterized by the frequent intrateam antisocial 499 
behavior. For example: “Making fun of each other, treating each other not like a teammate and 500 
pointing each other out” (Team #9, PW, MA, P34).   501 
 Negative intrateam behavior appeared to have a profound impact on the sense of social 502 
identity among teams in the dominance-oriented narrative, particularly with respect to 503 
perceptions of ingroup affect. This effect was captured in the following quotation: “I was pretty 504 
frustrated about the whole team thing…there was just a lot of negative things…say someone 505 
made a mistake and you would hop on the guy and just start being negative”  (Team #6, BTM, 506 
MA, P22). The highlighted example also exemplified the individualistic, dominance-focused 507 
nature of the behavior; specifically, blaming other athletes as scapegoats for the team’s failure 508 
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with no regard for self-implication. Interestingly, the treatment of teammates also appeared to 509 
vary based on the team’s performance. As one athlete stated, “It depends on if we are doing well 510 
or not. If we are doing really well we treat each other really well.  If we’re doing poorly it’s 511 
hectic on the bench. Like it’s really negative always talking back to each other, talking back to 512 
the coaches” (Team #6, BTM, VC, P24).   513 
 Among athletes belonging to the dominance-oriented team narrative, some avoided team 514 
functions and did not work hard in practice. One athlete explained, “Some of us didn’t come to 515 
the team meetings or team meals or stuff like that…we just weren’t bonding enough” (Team #6, 516 
BTM, VC, P24). These decisions and behaviors indicated low levels of task and social cohesion 517 
among dominance-oriented teams. Nonetheless, some athletes also described the importance of 518 
working together. In the words of one athlete, “You need to be getting along on the team or else 519 
the team’s not going to work” (Team, #9, PW, MA, P34). Despite the presence of this sentiment, 520 
few athletes in the dominance-oriented team narrative appeared to exhibit these behaviors.  521 
 As characters in the dominance-oriented narrative, athletes described coaches as 522 
contributors to the management of intrateam behavior. However, the stories told by participants 523 
indicate that the majority of coaching behavior directed toward intrateam behavior on these two 524 
teams was reactionary. On one team, the coach responded to athletes goofing around in the 525 
dressing room by bringing in a parent changing room monitor. As one athlete explained, 526 
“Goofing off in the dressing room that’s probably one of our biggest problems because we 527 
actually have to have a room monitor in our changing room because people aren't getting along 528 
and then you have to have people in there to, like, control us, really" (Team #9, PW, MA, P34).  529 
On the second team, the coaches were nearly removed from the team by intervening parents who 530 
perceived a lack of action toward antisocial intrateam behavior on the coaches’ part. The players 531 
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discussed this critical point in the season and how they attempted to reverse the negativity 532 
associated with their team environment. One athlete recalls this call to action: “We almost got 533 
our coaches fired because of that (negative intrateam behavior) so we (the players) had to make 534 
a change” (Team #6, BTM, VC, P24).   535 
Discussion 536 
 The current study aimed to better understand social identity by examining how it may 537 
influence intrateam moral behavior specifically in competitive youth ice hockey.  Three 538 
narratives were interpreted within the data: family-oriented, performance-oriented, and 539 
dominance-oriented team narratives. The family-oriented narrative was characterized by strong 540 
social identities, a cohesive environment, and engagement in relatively high and low amounts of 541 
prosocial and antisocial behavior directed towards teammates, respectively. Alternatively, the 542 
performance-oriented narrative revealed a modest degree of social identity and engagement in 543 
both prosocial and antisocial intrateam behavior contingent upon team outcomes and 544 
performance. Finally, the dominance-oriented team narrative reflected a team environment weak 545 
in social identity with regular occurrences of physical and verbal antisocial intrateam behaviour, 546 
and infrequently referenced accounts of prosocial behavior towards teammates. 547 
 In discussing the present findings, it is instructive to contrast the three narratives and 548 
consider the findings in relation to extant literature in sport and other settings. To begin, the 549 
performance-oriented team narrative shared some of the traits of the family-oriented team 550 
narrative; however, teams aligning with the family-oriented narrative demonstrated stronger 551 
perceptions of social identity and fewer accounts of intrateam antisocial behavior. These findings 552 
align with previous qualitative research in which student-athletes who demonstrated greater 553 
affiliation with their high school sport team described their respective teams like a family (Ennis, 554 
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Solman, Satina, Loftus, Mensch, & McCuley, 1999). Similar to a family environment and our 555 
study findings, the student-athletes felt responsible to their teams and showed respect to their 556 
team members. The investigation by Ennis and colleagues (1999) revealed that the sense of 557 
family experienced by the youth was conducive to youth engagement and participation, which 558 
indicates that the family-oriented narrative may have important implications for the family-559 
oriented narrative in youth sport settings. 560 
 Alternatively, the performance-oriented and dominance-oriented team narratives shared 561 
commonality with respect to the prevalence of intrateam antisocial behavior expressed within the 562 
athletes’ stories. Interestingly, these narratives differed in terms of the motivations that 563 
underpinned such behavior, as well as in the actual behaviors discussed by the athletes. In the 564 
performance-oriented team narrative, the antisocial behavior described by athletes was motivated 565 
by players attempting to self-police their teammates’ behavior, whereas the antisocial behavior 566 
described in the dominance-oriented team narrative appeared to be driven by aggression towards 567 
teammates. Furthermore, antisocial behavior in the performance-oriented narrative was primarily 568 
verbal in nature, whereas similar behaviors in the dominance-oriented narrative frequently 569 
included physical acts such as attempting to injure a teammate. The greater reported frequency of 570 
physical and verbal antisocial behaviour toward teammates – in particular, the aggressive 571 
behavior present in the dominance-oriented narrative – is consistent with a masculine narrative, 572 
in which traditionally masculine traits such as strength, competition, and aggression are 573 
dominant (Rhode, 1997).  574 
 A particularly noteworthy finding was the apparent bidirectional relationship between 575 
social identity and intrateam moral behavior.  Previous research in sport (Bruner, Boardley, et 576 
al., 2014) and other settings (e.g., business; Tidwell, 2005; society; Van Der Vegt, Emans & Van 577 
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De Vliert, 2000) has shown identity with a group can prospectively predict intragroup moral 578 
behavior (e.g., greater cooperation, helping, personal constraint; Van Der Vegt et al., 2000). 579 
Support for this finding was demonstrated in the family-oriented narrative wherein strong 580 
feelings toward the team – analogous to that of a family – were described as key mechanisms 581 
leading to respect and prosocial action among teammates. This finding is consistent with a multi-582 
level review on prosocial behavior that highlighted the influential role group membership may 583 
play on behavior toward ingroup members (Penner et al. 2005).  584 
 Nonetheless, athletes across all three narratives also described how they felt intrateam 585 
moral behavior influenced social identity – thus indicating that the reverse relationship may also 586 
be true. In the family-oriented narrative, athletes consistently depicted situations through which 587 
prosocial teammate behavior appeared to influence social identity. Athletes highlighted the 588 
importance of being encouraging and inclusive with all team members to foster a strong team 589 
and family atmosphere. In further support of the moral behavior-social identity link, athletes on 590 
the performance-oriented and dominance-oriented teams commented on the negative impact of 591 
antisocial teammate behavior on social identity.  592 
 Support to substantiate this possible bidirectional relationship between moral behavior 593 
and social identity can be drawn from recent research in sport (Bruner et al., 2016), as well as the 594 
extant social and organizational psychology literature (Goldman, Giles, & Hogg, 2014; Penner, 595 
Dovidio, Piliavin, & Schroeder, 2005). First, Bruner and colleagues found that youth-sport 596 
participants uniformly reported how prosocial interactions with teammates enhanced their social 597 
identity. However, the perceived influence of antisocial teammate behavior on social identity 598 
differed depending on athletes’ reported frequency of antisocial behavior toward teammates. 599 
Specifically, whereas athletes reporting low and moderate frequency of antisocial teammate 600 
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behaviour felt such behaviour undermined social identity, athletes who reported high frequency 601 
of antisocial teammate perceived no such effect. Regarding research outside sport, in Penner and 602 
colleagues’ (2005) review of prosocial behavior, the authors emphasize the complexity of 603 
prosocial behavior while highlighting the lack of attention paid toward the possible consequences 604 
of prosocial behaviour on individual’s attitudes, values and identities. Additional support for the 605 
moral behavior-social identity relationship can be drawn from research examining antisocial 606 
behavior such as violence (e.g., drive-by shootings) in youth gangs. Goldman and colleagues 607 
(2014) revealed increased perceptions of status, self-esteem and social identity in the group 608 
particularly among new gang members from violent and aggressive behaviors toward others. 609 
Collectively, the qualitative accounts presented here and previous research in sport and broader 610 
social contexts suggests there could be bidirectional effects between social identity and moral 611 
behavior.  612 
 Another interesting observation across all three narratives was the emphasis placed on the 613 
importance of social identity with respect to the relationship between performance and intrateam 614 
moral behavior. Within all three narratives, poor performance was identified as a potential 615 
catalyst for detrimental intrateam moral behavior. The focus on performance in a competitive 616 
setting is not surprising as a performance narrative has been identified as a central narrative in 617 
the elite sport context (e.g., Douglas & Caless, 2006). Even more troubling is an increasing focus 618 
on and prioritization of performance above all other values in youth sport programs and sport 619 
culture (e.g., Ingham, Chure & Butt, 2002). Of interest within this study was the finding that 620 
differences in social identity between narratives appeared to determine whether a disappointing 621 
performance ultimately led to antisocial intrateam behavior. More specifically, poor 622 
performances appeared to initiate antisocial intrateam behaviour when social identity was low or 623 
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moderate (i.e., in the performance-oriented and dominance-oriented team narratives); 624 
alternatively, no effect was evident when social identity was high, suggesting a strong sense of 625 
team identity may act as a protective factor against intrateam conflict in such situations. These 626 
findings align with previous research examining the relationship between social identity and 627 
performance, which revealed a greater tendency for athletes with high social identity to act 628 
prosocially toward ingroup members (e.g., more co-operatively; Van Vugt et al. 2000) and 629 
individuals with low social identity to blame other members of the team after a loss 630 
(Zucchermaglio, 2005).     631 
 Uneven representation of genders among the three narratives described within this study 632 
suggests that gender may represent an underlying influence on the relationship between social 633 
identity and intrateam behavior. While all of the female athletes that were interviewed told 634 
stories that aligned with a family-oriented team narrative, male teams were represented among 635 
all three narrative types. Although gender has not been explicitly examined in relation to social 636 
identity in youth sport, past moral behavior research has shown that females tend to demonstrate 637 
higher levels of morality than males; in particular, females demonstrated more prosocial 638 
behavior toward opponents in laboratory experiments (Sage & Kavussanu, 2007), and lower 639 
frequencies of antisocial behavior in field studies  (Coulomb- Cabagno & Rascle, 2006; 640 
Coulomb-Cagno, Rascle, & Souchon, 2005). Additionally, narrative research in and outside sport 641 
supports these gender findings (e.g., Douglass & Carless, 2006). According to masculine and 642 
performance narratives, males tend to tell stories that are relatively one-dimensional in nature 643 
(e.g., focusing on careers), whereas females reflect more multidimensional narratives (e.g., 644 
focusing on the development of relationships as well as careers) (Lieblich, Tuval-Mshiaiach & 645 
Zilber, 1998). Overall, the distribution of gender among these narratives may reflect 646 
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longstanding social norms and values in contemporary Westernized societies, such that the 647 
female athletes in this study were socialized into more family-oriented roles, while male athletes 648 
were empowered to create their own space for success (e.g., self-made men). The current work 649 
contributes to this literature base by providing qualitative accounts of moral behavior and 650 
establishing links between such behavior and social identity. 651 
 A key element of the family-oriented narrative was that athletes viewed their respective 652 
teams as analogous to a tight knit family, often referring to teammates as akin to family 653 
members. Importantly, they also identified coaches as pivotal agents in building this sense of 654 
family. Specifically, athletes described how their coaches were proactive in highlighting the 655 
importance of inclusion and respecting team members during practice and competition. These 656 
findings are consistent with school sport research (Ennis et al., 1999) and recent work in sport by 657 
Knust and Fisher (2015) who investigated NCAA Division 1 female head coaches’ experiences 658 
of exemplary care within coaching. Semi-structured interviews revealed how these coaches 659 
described their role as being comparable to that of a parent caring for their children. Illustrative 660 
behaviors included modeling desired familial behaviour and discussing desirable behavior with 661 
athletes (Knust & Fisher, 2015). Compared with the collegiate coaches interviewed in the work 662 
by Knust and Fisher (2015), the youth athletes aligning with a family-oriented team narrative 663 
discussed similar coaching behaviors in terms of fostering family environments in sport teams. 664 
Thus, such behaviors may be effective in generating cohesive ‘family’ environments across a 665 
range of coaching contexts.   666 
 In contrast, athletes across all three narratives told different stories about how their 667 
coaches responded to inappropriate intrateam athlete behavior, specifically with respect to the 668 
effectiveness of certain coaching behaviors in dealing with such conduct. For instance, coaches 669 
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of teams in the family-oriented narrative responded to inappropriate teammate behavior by 670 
meeting with the team as a whole, or individually punishing players that exhibited such behavior 671 
(e.g., reprimanding or benching them). Alternatively, coaches of teams adhering to the 672 
dominance-oriented narrative responded to negative intrateam behavior by engaging in verbal 673 
reprimands or limiting playing time. Unlike coaches in the family-oriented narrative, coaches of 674 
dominance-oriented teams did not commonly address antisocial intrateam behavior through team 675 
communication. Whilst previous research has consistently identified the salient influence of the 676 
coach on team dynamics  (e.g., Taylor & Bruner, 2012) and young athletes’ behavior toward 677 
opponents (e.g., Allan & Côté, 2016; Traclet et al., 2011), far less work has examined the 678 
coach’s role in shaping social identity and intrateam moral behavior.  Based on the current 679 
findings and the recent work with caring, collegiate coaches (Knust & Fisher, 2015), as well as 680 
the considerable amount of research indicating the important influence of coaches on athletes’ 681 
attitudes and displays of aggression in sport (e.g., Shapcott et al., 2007), more detailed 682 
examinations of the strategies used by youth coaches to promote social identity, foster prosocial 683 
intrateam behavior, and curb antisocial teammate behavior are necessitated. 684 
 Although the current study contributed important knowledge concerning social identity 685 
and moral behavior in youth sport through use of a novel approach, there are some limitations 686 
that should be acknowledged. First, the reflections of the young athletes were collected at just 687 
one time point. It was therefore not possible to analyse how these narratives may have evolved 688 
over time or in relation to other potential influencing factors such as competing for playoffs, or 689 
player turnover. Second, the interviews were relatively short in duration for narrative interviews 690 
(i.e., 15-35 minutes), which may have limited the depth and/or richness of our narrative analyses. 691 
The abridged durations may have been due to the interview setting (e.g., proximity to a busy ice 692 
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rink), the timing of the interviews (e.g., immediately before or after practice), and the young age 693 
of the participants. It is also possible that some of the interview questions could have been 694 
tailored more specifically to encourage these young athletes to elaborate more on the stories they 695 
told. Future researchers may consider following up on this study with focus groups, as previous 696 
research has identified focus groups as an effective method for promoting in-depth discussions 697 
with youth participants (e.g., Humbert et al., 2008). A third limitation was the characteristics 698 
used to identify the participants selected for interviews (e.g., captain, verbal cheerleader).  699 
Consideration of team members in different roles or bearing other characteristics (e.g., quiet 700 
team member) may have provided important insight or differing perspectives with respect to 701 
social identity and intrateam moral behaviour. Fourth, to accommodate one-on-one interviews 702 
being conducted simultaneously with teams, multiple trained interviewers were needed. We 703 
acknowledge the existence of multiple realities and the role of the interviewer in constructing 704 
knowledge, and accept this bias as both a limitation and a natural part of the research process.   705 
 In addition to those identified above, additional future research directions are encouraged. 706 
First, researchers are encouraged to further investigate the influence of athletes’ prosocial 707 
behaviors within teams in which antisocial behavior dominates, such as those seen in the 708 
dominance-oriented narrative here. Although there was a clear indication of how antisocial 709 
behavior was addressed by coaches and athletes in family-oriented teams, it was less clear how 710 
prosocial behavior was responded to in dominance-oriented teams. Finally, given that some 711 
evidence emerged suggesting the relationship between social identity and moral behavior could 712 
possibly be bidirectional, future longitudinal research is encouraged, as such designs would 713 
provide much greater insight on the ordering of the effects of social identity and moral behaviour 714 
on one another (see Penner et al., 2005).   715 
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 Given the present findings identifying the critical role of the coach in fostering team 716 
social identity and monitoring intrateam moral behavior, the study has practical implications for 717 
coaches and sport practitioners.  First, based on the results, coaches should attempt to develop a 718 
strong team identity to foster feelings akin to a close family group to help mitigate the potential 719 
effects of competition such as harmful intrateam behavior occurring following losses. One 720 
strategy for coaches to consider is team building, a popular, effective group development 721 
approach that may be tailored toward achieving a strong social identity. Although empirical 722 
studies have recommended and/or reported the potential benefits of team building to the athlete 723 
and team (Bruner, Eys, Beauchamp, & Côté, 2013; Martin, Carron, Burke, 2009, interventions 724 
have yet to specifically examine the influence of team building on social identity in youth sport. 725 
Given the emerging benefits of social identity on young athlete development (Bruner, Boardley 726 
et al., 2014) and moral behavior (Bruner, Eys et al. 2014), further research is encouraged to 727 
examine the influence of a team building intervention on social identity, youth development and 728 
intrateam moral behavior.  729 
 Conclusion 730 
 The present study used narrative inquiry to advance our understanding of social identity 731 
and intrateam moral behavior and their interrelationships on youth ice hockey teams. This 732 
research allowed youth to share in their own words how the experiences on their teams shaped 733 
their social identity and treatment of teammates. In doing so, the study has advanced our 734 
theoretical understanding of the interactions between social identity and intrateam moral 735 
behavior in youth sport. Understanding team dynamics and teammate behavior is an important 736 
step for coaches and sport practitioners to build a healthy sport team environment rich in youth 737 
development and participation.    738 
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Table1 
Narrative summaries  
 
Family Orientation 
Performance 
Orientation 
Dominance 
Orientation 
Team Demographics Male (n=3) and Female 
(n=3) teams (k=6, 
Peewee n=4, Bantam 
n=2) 
A male (n=1) midget team Male (n=2) Peewee 
(n=1) and Bantam 
(n=1) team 
Characteristics of Main Themes 
Social Identity Strong Moderate Weak 
Team Environment Consistently cohesive 
and supportive 
Contingent upon 
performance expectations 
and outcomes 
Platform for 
dominance and 
aggression 
Moral Behavior High prosocial and low 
antisocial 
Contingent upon 
performance expectations 
and outcomes 
Low prosocial and 
high antisocial 
Interrelationships among Characteristics of Main Themes 
Social Identity, 
Team Environment 
& Moral Behavior 
A tight-knit, family-
oriented team 
environment contributes 
to a strong sense of 
social identity. 
Relationships are valued 
over and above team 
performance and 
outcomes. Out of 
respect and unity, 
teammates are more 
likely to engage in 
prosocial and avoid 
antisocial behavior. 
With a prioritization on 
winning, the team 
environment is a 
reflection of competition 
outcomes. During times 
of success, the team 
environment is supportive 
and likely to be 
characterized by prosocial 
intrateam behavior. 
However, unmet 
performance expectations 
contribute to ‘self-
policing’ and antisocial 
behavior among 
teammates. 
Correspondingly, the 
team’s sense of social 
identity fluctuated. 
The team environment 
serves as a platform for 
displays of traditional 
masculine dominance 
and aggression, 
concurrent with an 
emphasis on winning 
and performance. 
These displays 
typically involve 
execution of antisocial 
behavior toward 
teammates, which 
appears to negatively 
impact social identity. 
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Dominant Social & Cultural Narratives 
 Traditional feminine 
perspectives & western 
family values  
Prioritization on 
performance 
Traditional masculine 
dominance & 
aggression 
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